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PEER TUTORIW

HISTORICAL BACKGROUND

To provide the background for the place of the Peer Tutoring Program with-
in the Phoenix Unton High School District a synopsis of the development
of the reading program is given below:

1971-1972.School.Year

The District indicated a five-phased improved reading instructional
program would be' implemented. Students would be given remedial
reading as needed, a District Reading Supervisor would proyide
leadership to the program; an Interdisciplinary Reading .Resource
Teacher Program was tnitiated at West 'High School to provide in- '

service education to content-area teachers. During this year at
West'High School, the Peer Tutoring Program was intiated.

4

1972,13.School Year

The Phase II Reading Program implemented a requirement.that all
students will demonstrate a ninth grade readihg proficiency start-
ing with.the graduatjng cTass of 1975. A competency7based reading
test was developed, field-tested and, giVen tq all freshman and

sophomore student's. Readf71-6 Departments were established at all

schOols in the District with separate fiscal,and administrative
responsibilities.

1973-74 SchoOl Year

Every entering student was'giveri a reading class as part of his
English requirement. Instructional Aides were employed to help

reading teachers implement,a,diagnostic/prescriptive approach.
An increase in Peer Tql.pring Programs occurred,at two high schools
Other than:West High.'.T

1974L75 School Year

Thereading requirement was implemented with the senior class, but
no senior was held ,back from graduation due to not passim' the

MRPA. The reading budget1411 the District doubled from the 1971-72
'school year,and a total of sixty reading teachers were hired for
eleven Systenrschools. Peer Tiitoring Programs expanded to three
additional siteg for a. total of five sites. Math competency and a
requirement for,mathematic'skills was initiated.

1975-76 School Year

The second senior class Meeting the Mt.tMitpbmpetency requirement

in the District of the,five-phased in(stryctional program was com-
.
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pleted. The five schools. having Peer Tutoring Programs expanded

their, services. The Phoenix Union High School District was noted
as one of two-hundred and twenty-two effective reading programs
t*oughout the United States (NCTE Publication).

Ih conclusion, the Phoenix Union High School District initiated a Peer
Tutoring Program in the 1971-72'school year, Through its6six years of
experience, it'has developed a viable program to. provide One-to-one
iupportive help for students.

We will look at three programs within the Phoenix Union High School Dis-
.trict and one in the Mesa High School District that is an outgrowth of

a

these programs.

PHOENI UNI9N HIGH S6HOOL PROGRAMS

WEST HIGH SCHOOL

The'first program to be explained is the program at West High School
which i5 the original 'Peer Tutoring Program.

West High School,,in the Phoenix Union High School Districta has been
involved in a Peer Tutoring Program for six years. jhe Tutoring Pro-
gram fru] the betinning was received enthuSiastically by the citizen's of
West,High School and at times there have been as many as seventy well-
trainedSnd efficiently faiónin9 tutors working on'a one-to-one
basis with their peers.

The ingredierits that seem to be necessary for a successful program as,we
seeit are:.

1. A person whose primary duties are to work with the Program.-
2. A space or room that the Program Can call its own.
3. Tutors and studeats or students being tutored.
4. Materials to work-with. -'

The tuttrs are actively recruited and screened by the Program Director.
A number of them.are former students who have been tutored. A tutor
need not be a straight kstudent, but does need to be,functioning suc-
cessfully at grade level. A tutor must have an excellent attendance
record, be self-directed, able to work independently; be fairly mature
in action's and have the capacity to tare.for others.

The tutors go through an intensive two-week training perjod_in which theY
explore basic learning patternS, examine their own leaOling tylt and
try to look at vhY they may not have met the-frustrationt that many of
the,students being zmtored are experiencing in their classes. They

,

learn how to plan a simple_lesson'and learn about some of the things that
make for a good learning environment.



After the training period, they are matched in capabiity,availtlity
and personality with a student waiting to be tutored. The tutors have a
great4deal of say about this and are promised they will never be put jnto
a tut6ring position in which they do.not feel they can be successful for
whatever reason - academic or personal.

The program is voluntary for the students or students to be tutored,,most
coming tn op their free or study hall time. They, remain in tuloring 'until
they and their tutor feel they can.function 9n an independent level in
whatever class they haVe been receiving helpI Some are in the program a
few Weeks for help jn a crisis situation; others may be in tutoring for an
entire semester or Year.

The actual tutoring sessions are one-period long on three consecutive days
a week. Monday is a group, or personal awareness, day for the tutors;
Friday is a day for additional skill lessons or a planning day. This part
of the program, called "Aggressive Support", is seen as absolutely.essen-
tial for the continuity and cohesiveness of the up and the program.

The,students bring materials from their regular classes which are the
basis for instructionAn the tutoring sessions and are supplemented ,Py
materials in the Center, many,of which are games and student-constructed
activities.

Eadh year West seems to receive several studellts newly arrived fr6m the
Oriental countries and assigning a tutor to each 9f those students fcr
one or more periods a day 'has ProVed an effective method in assisting them
4n adjusting to the language and customs of.the United States.

The program has changed slightly in the five years of its existence as its
role as a total school program became more cleal-ly defined. The bastc
.conceOt - Reading in the'Content -,has remained constant.

A Curriculum Guide for Training Tutors has been developed as well as a
Handbook for Tutors and,a Teacher's Guide containing many of the adminis-
trative procedures. A BibliOgraphY for Tutors has been developed and
video tapes for tutor training have been produced: Also a professional
growth class in Organizing, Administering and Implementing Peer Tutoring
Programs has been facilitated.

Other schools in the Ph6enix Union High Schogir District have programs
that closely parallel the one at-,West High, and several other high schools
in.the State have been assisted in starting thdtr own program.

Evaluationiby the students year after year emphasizes the personal grOwth
of the tutors as well as a feeling of satisfaction in having helped others.
The students being tutored are generally positive about the help they
have received and frequently indicate they will seek assistance again
should the need arise. The Tutoring Pr6gram is generally felt to be a
positive influence on campusrescl.an asset to the whole school.

.4 .
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CENTRAL HIGH SCHOOL

Ce"ntral High School'i,s another school. in_the Phoenix Union High School
District, and.its, prAramds, as follows:,

The Volunteer Tutoririg Program at Central.High School is a projedt
of the NatiOnal Honor Society. The number of students eligible
for National Honor Society varies between 3p0 and 120 with 80
active members. In order to elemain as a senior member, they must
accumqate twenty tutoring points per year.

.1

Although moseNational Honor Society meMbers are taking six
classes and are active in extra-curricular activities some
have 80 hours of tutoring td their credit. They tutorrbefore and
after school; and during their lunch hour. Dv, the library%'on the
lawn, the Oesource center, in any niche they can take over.1

The sponsor of the National Honor Socibty-is4i0Reading Resource
Teacher who codrdinates the tutoring service. The Coordinator
must sell the tutoring program to the faculty, administrators,
counselors.and students, but she has help - the National Honor
Society.

Students are made aware of the service through the Daily,Bulletin
and the school newspaper.

Tutors are trained in the Study Skills Techniques in the specific
content area in which.they will 'etutoring.

Tutors and students to be tutored complete an information card with
their namel student number, daily class schedule and the tutoring
subject area. The Coordinator interviews the students requesting
help to obtain a basis for thetutoring.sessions. If the Subject
is geometny, they are asked, "Do you know your theorems? If chem-
istr,Y, "Do youl-know youvLfprmulas?" If foreign language, "Do yOu
know-your verb conjugations?" If not,, they are instructed in the
art of making flash cards and informed that it As their responsi-

, bility tp memorize these before meeting with their tutor.

The tutors and-students to be tutored are matched by subject area,
lunch hihr and if posOble with someone who,is thought to be able
to meet the individual needS of the student being tutored. The
first meeting is a.ranged by the Coordinator. After the first meet-.
ing, it is the respdnsibility of the tutor to arrange the time and
place of subsequent sessions.

The tutor must complete a record sheet that lists the student being
tutored's name, plan of action, instruction that 'actually took
place And the date and amount of time spent tutoring% The student
being tutored mist attest to this:by signing the report after each
-tutoring session:

'7



t,S

A Tutoring Completion Report is.filled out and returned to the Ctor-
dinator.when the gtudent no longer needs help. ,In this way the
,Coordinator knows that the tutor is, al)ailable to assist another

student. Those requesting tutoring are not the lowest academichlly,
but are,ones who have been successful in the classroom. THe loWest:,
siudentS are helped in the Learning Resource Center.,-

There is no waiting list. The.schtol has been,able to serve all
those who have applied for_p tgor. OCcassiarially., there hasubeen

a struggle to fill arl the request for 'help in Algebra.

1'

It is difficuit:to assess this type of Imtoring program. However,
Central High Shool thinks the program W a success, .It is success-
ful for the tutor; because so many df them have-exceeded the twenty
point requirement - they'must be receiving some positive reinforce-
'ment.-.Successful for the student being tutored. - they must feel

good about it. A success for the National Honor Society Service
Project in reaching its goal by being of service to the community.

ALHAMBRA HIGH SCHOOL

Alhambra,. another Phoenix Union High School, involves their tutOrs
in a Fresliiiidh-CoMmunications Progrartonly. .It is exc,lained here.

Freshman Communications ig-a core program involving English, reiding
,and social studies; which freshman students may enroll in rather than
the "regular" classes. The emphasis in this program is on communica-
tion and,interpsersonal relationship skills. This is:the first year
a teacher-has been assigned to coordinate the program, and her sole .

reponsibility is with the tutors.

The tutors are 10th, llth and 12th graders who were previously in-
volved in the Freshman Communications program and were screened and
selected by the core teachers and 'tutor director. After gding through
a twoweek training session the tutors receive students to work with.
They tutor four days a week, the fifth day is in-service on "group
session" day where there is some input from counsejors.

Students in the Freshman CoMmunications Program who are havichg pro-
blerv in the.basic skiips are assigH0 te) a group where a tutor will
assist them for a 1i4ited time. This is small-group work instead
of one-toone assistance. He:: the tutors are actively involved
in ihifiuction orthe basic Eng:ish and.reading skills.

Although th Students are improviny in their English and reading _

th tutoring situation does not seem to be as satisfying
in the other apsects of personal growth that tutoring programs
should provide.



MESA UNIFIED SCHOOL DISTRICT
v.

WESTWOOD HIGH SCHOOL

Westwood High School in the Mesa District hasstill anOther.approach to
tutoring. It is most nearly like the onq at West High School.

lite town of Mesa is heavily influenced by the Morman religion, and 'there-
fore the class schedules are Ipilt around a seminary (religious,class)
period. This takes the plaCe of a study hail or,free p.e4riod, so most of
the students have no free time. e

The tutoring program operates out of a large double room with two small
study rooms. Music plays softly and there is an emphasis 'on a relaxed
atmosphere. lhere is a full-time Reading Specialist assigned to the
running' of the program.

. , .. .

there is very regular attendance from the OLtutorS and,the 70 students.,
who receive extra help. The tutors work fou0days a week, and one day
is spent on group spsion. 'These tutors.reCeive regular academic credit ,

or4being tn the program. The'students who receive help come from a
ariety of subject areas from driver's education to social studies. These

/// students a.re.out of the classroom twb to four days a week and are working
one-to-one with a tutor. .

,

There'is close contdtt with the Content area.teachers as the students are
coming out of their classes.in ordcx to be Iutored. This neCessitates
taking.roll both in the classroom and in the tutoring'room..-Grades for
the students are arrived bt.through a tonference with the, teacher, the
tutor anti...the tutor. director. This usually brings about a good ClOse re-
lationsOp with the teachers, tutors,:Students and al] others involved.
The teacherS send a weeklY lessoh plan to their student's tutor so that
the tutor can mike.up his weekly plans and devise adtivities to.use with .

, the student. This Situation lends itself to building upon the materials
the gtudents bring from the claSsroom,' as the purpose of.tutoring is to .

aid students in the reading and the.learning skill§ required in the con--
tenf areas. Also, emphasized is building up the self'-concepts qf the
students.

N- . . ..

One negative poinItNs that often times there is a restriction on activi-
tiet and theltutor must do what the content area.teacher has planned and

i!.-. therefore accountableto them. ,

,

This tutoring program ha's 'been extremely successful year after year. The .4
greatthirigabouttutoringisthatit.is flexible and can e fncorporated

d .

into most any school situation..-,, jr



1 MP EVALUATION

A's tn all'areas of edueatiop,there-is a need to evaluate the, tutoring,
program. ithis is carried oilt-in order tO 'find Out the specifiz strengths
and weaknesses so that the program can be improved.

Theree is no pre and post-testing due to the fact that this
prN

ogram em-' .

phasizes teaching reading and study skills and learning skills in gener-

eli.e

al as they relate to all th different content areas. Also stressed is
the building of self-conc :Which is difficult to objective)y evaluate.

. Therefore,,two "teacher-ma evaluation forms were developed. The first
type calls for open-eoded answers, the second is based on pe, Likert
scale: Individual forms for.teachers, students add tutor !.. were designed,
to attain the most accurate information. -/

OPEN-ENDED EVALUATIONS

Some sample answers and responses froth the students,as theY Ortained to..
question five "What do you like best about Your tutor?"

.. good listener
. he/she explained,things well

he/she was patient.
he/she was 'under:.tanding

. he/sbe was happy

According tothe tutors' forms in resOns,e tq ouestion one, 'Do you'.feel
your student benefitted from the program?" they reSponsed

- '

51 'Yes

t,

3 No

In r'espon-.: to why or why not

study skills improved
improved vocabulary
longer attention spa'n
he Passed

'

4

Ih queWn three, the tutors Were asked to repondto the questibn,
"What did you gain from-4he tutoring experience" A few answers are as
follows:

self satisfaction
improved studyohabits and technlques
'helped improve my patienCe

I

1 0
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,

TeaChers are,an. integral parl of*.the total tutoring prbgram. 'Some of
,

their responses follow; .
, e

,

...
'

.
.

. My students 'showed an improvement in clAs attendance.

. My students paid more attention in cldss,

. My students improved the quality of their work. .

. My students improved grades,for the cl5ss.
. You have a good prdgram - I've sent you some real cases.

5 0

LIKERT SCALE EVPLUATION FORM.
,

,

. , .. , .

0 Many students come to the tutoring prograM with poor self-concepts and
therefore we strive to help them feel more positively about themselves.
According fo last ear's statistics 'at Westwood 70% of'the students who.
had received tutorial assistanCe felt tliey had gained more self confi-
dence. Again 70% of.the students helpcd.felt they had improved their
grades as well as their reading and study skills. ,

. . .
.

According to the,forms the tutors coMpleted, 84% felt they had learned
to be more patient, /9% c6uld communicate better and 87% felt a great
deal of self-satisfactionpard self,conftdence. This vis just a few of,the
answers andLresponses 96Ihered,

- *HELPFUL HINTS -'/)

' We've found that no mattex,what type evaluation form is used, it Is of
utmost importance tb explain to everyone the purpose of the evaluating
'Process, otherwise, many may feel that they are being imposed upon'..to do
more paperwork, Also, 4t is best.to have these forms evluated anonymously,
as it eRcourages a more honest and aocurate.appraisial of the program.

a

Once the information is gathered and tallied, it benefits the total tutor-
ing program if copies of the ev'aluation i-esulti are given-to EVERYONE in-

, volved with the program.

'Remember - tontinued evaluation :is important no matter'whpt type of pro-
° gram is implemented, It is a valuablecheckto make'sure the program is

meeting.each, studelps needs, .

4.3 I



IN BOTH THE NiST HIGH AND WESDIO HIGH SOHOC11,5 TIFICaS ARE glAINEDAIIONG 773 YOLLCOG GUILELIES,

,

a

The major concepts that are necessarY in training tamp for

d successful program seem to 1)61

1)- Knowledge of 04 st1.11qtree and administration of

the progran,

2) Acade;ic skill °Iilaillig,for USe in actual tutoring

sessions, .

3) keriences tolmt" personal pot Lus fulfingent,
41.

12
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Cate o

5'.

Goals/Ob ectihs

ADMINISTRAfON

& STRUCTURE'
.

:Pertaining to 47:

ministrativei

clerical matters

ndcessarY for

smooth func-,

timing and

coordinatiOt of

efforts,

Activities Media/Materials

The tutor will become

knowledgeabie'rofthe

program and will de-, .

.monstrate. this know-

ledge by performing

the tasks that pertait

tO tim and ilia student.

Training sessiOns con

,cerning!

1. History of Program..

2. Structure:of program

3,. Adiittance Of tutors

and'sfUdens

WeeklY.SC*ole

Forms.:

:Lesson ginning'

7, ,RecOrd.keeping:,

'Basic InStruCtiot. 4

-in Ed. Philosophy'

biscretion &,

Confidentiality

_

Tutor Handbook

charts

tutor logs

video tapes

chart Of,program structure

transparencies of forms, etc.

15



Category

IL' ACADEMIC

Goals/ObjeCtives ActivitieS ,

Knowiedga of facts and'

'Understanding of con-

cepts; methods and

techniques of use in'

tutoring.

0

,

10v;,

16

The tutor will acquire

a basic understanding

of the supportive Skills

necessary to function

successfully in the,. .

yarious Content'areas,.

and demonstrate thase

skills 1i the tutoring'.,

,situation.

Training session it which

the followini skills

be'emphasized:

A. Study Skills

1. Study Method or formula

2, Studylabits and time'.

Use',

3. Dictionary skills

A. Diagnostic materials

'5.,Textbook.organization.

6. Reaiability of texts

7..TeSi taking

8,Usaof library',

B. Comprehension'Skills'

I.' Main idea - details

:L.Sequence

3, Inference

4..Cause Effect

5. Fact Opinion

C. Word.attack and Vocabu-'

lary development

1. Basit sight.words

2.'Structuralanalysig

3, Phonetic Analysis

A. Contextuilaeining

D, Flexibility of Rate

Language skillsyoreign

language-graiMar'exer-

cises, etc.)

F. Skilli pertaining' apeci- ,

ficallyto Math (itbasic .

Math; computation,:formu-

' las tiasdremeate,

Media/Materials

How To Stay ,

Tuning-In (ZerOx).

Bsic Sight List

FrY's High Frequency List

Language Master
.

Webster Word Wheets Kit

High interest reading, ma-
.

terials

Student constructed acti-

viiies.

Tutor HandboA

:Handouts. ,

,Film Strips

Dictionary

, Tapes,

Games'

Self.Conairucted.Devicr

' 'Probe

Ribbit
.

Password

Spill & Spell

Parquaciy',

0



PERSONAL. GROWTH

Those things per- '

taining to gro*th

of the individual'

in relation to'

himself and

4thers,

'GroalSiObject..Ves

.1

The.tutor willAiow in

Understanding of self

and Others through. use'

.ofyalUes 4arification,

group discUssion and

eValUation, and

Will demOnstrate this'

growth through effec-,,

tive performStce.in

,7

hiS'röIe as a tutor,

Activities

Group sessions in',WHich the,

following, subjects will "be'

,explored.

:1,'Goal setting (long &

short.range)

2. Piobleirecognition and

solving.

k,

3. Use of time ,(work, study,\
4

recreation)

4. Group Skills

s.CoMmuniCating

b. Relatin

.c..Listeeng

' d. Emphasiiing.

e, SYnergising

f...Paraphrasing.'

g. Body'language:

5. ValueselarifiCation

gedia/ilaterials

Vil es ClarificatiOn.

Sidney,Simon

Ibe Volunteer Tutor (IRP),,

Ttaining in'body language

(ZeroaublicatiOns)

hanputs

resource petsons

films

gapeS

Edge Instit.ete ,

Tell it Like it is,

6, Emotional,reactiOn.

(recognii.ingand ton-,

rolling)

7. Discretion-and,conii-

dentialiiy



'Category Goa ls/Oblectives Activities Media/Materials

ACADEMIC (Continued):

,

%'

C. pysiological

jelopnent of.adoles-

cents and it's

relationship,to

'orsonal.and ada- .

demic,suless.

* Tutoring-will.be

adninistered in .

these area's; however,

the actual content

Will be under the

supervision of the

cooperatipg de-

partinents.

_

"'7
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